On the other hand, Shen (2009) demonstrates that there is only slight evidence of student achievement gains resulting from the e-learning components. His analysis of student perceptions indicate that students are mostly satisfied with many of the elements of e-learning, and find it useful for their study, but there also are areas of technology that the students rate more poorly, suggesting that instructors and universities need to be careful in the features of the system they are using, in the quality of the materials they provide to students, in training provided to students, and in collaboration of instructors with support services such as libraries.Similar restrictions of the overall acceptance of blended-learning courses offered, have been revealed by Valentine (2002) , who includes quality of instruction, hidden costs, misuse of technology and the attitudes of the instructors, students and administration, in the factors that may influence the overall quality of the program offered, hence affecting students' general satisfaction for the program.
, on the other side, concentrate on the instrumental issues of looking into the e-learning program quality, focusing on system functionality, content feature and social interaction to establish factors for student satisfaction. Surprisingly, the literature review also reveals a lack of studies concerning the acceptance of blended e-learning programs in conjunction with the improvement of ICT skills as well as the use of these skills in further occupational aspects, such as teaching assignments. Furthermore, it shows that the interest of most researchers focus on the relationship between tutor vs. learner(s) or learner vs. program, leaving behind the very reason for which each student got involved with distance learning programs in the first place, i.e. its usefulness in real life applications and further life-long education as well as expectations and anticipation of the students, which initially made them enroll DE. This paper focuses on these issues by setting up specific queries addressing issues of reasoning, time, place and ICT involved in blended DL courses offered by the Hellenic Open University.
PROBLEM
In order to look into the aforementioned lack of evidence, this paper and its underlying Case Study seeks to establish answers that pin-point some of the missing components mentioned. For this, the overall design of the study was set to research the following problems: 
METHOD, DESIGN AND LIMITATIONS
In order to collect the required data for the case study, a response format was needed, which had to be selected from a number of possible solutions, including in vivo interviews, mixed interview-paper questionnaire and both personal or anonymous questionnaires issued over the internet as mail attachments or online forms. Since all members of the population and potential sample were physically located in various locations, it was obvious that a one-to-one submission would not be feasible. Furthermore, an anonymous distant questionnaire was expected to ascertain the submission of fairly straight forward responses to questions implying personal estimates.
An online questionnaire was also expected to offer the end-user the possibility to respond at his/her own pace and time (Wright, 2005) , which would minimize the risk of rejecting participation due to these factors. Finally, all questionnaire items were set out to facilitate ease of response and effort was taken to eliminate guiding or restricting responses, thus allowing the participants to express both pre-set and free-set attitude scale measurements and descriptions.
As regards the actual content of the questions to be researched, a decision had to be made as of which aspects of blended distance learning methodology ii and satisfaction factors should be included in the survey. Since there are a number of studies already published dealing, amongst others, with aspects such as cost and cost effectiveness, e.g. 
Population
The members of the target group of this case study were graduates of the Post Degree Program offered by the HOU iv for Teachers of German as a Foreign Language, who had successfully participated in the "blended distance courses" v and had been awarded the respective MA Degree, as described in the program's site. According to data released by the secretariat of the HOU, a total of 586 students had enrolled the program since its beginning in 2001 until December 2013. From 2005, the first year, in which distance studies of the first enrolled students were completed and their MA dissertations were submitted and posted online vi , until 2013, which was the benchmark year for this study, the HOU awarded a total of n P =552 MA degrees (94% of total enrolment) for this program.
For the purpose of this case study, the population of MA holders was narrowed down to those having graduated and their MA Dissertation published on the site of HOU between 2012 and 2013. According to the data released by January 2014, a total of 75 students fulfilled this prerequisite, representing 14% of the total dissertations published on site. Since the case study was to focus on the delimited period, the total number of 75 graduates (n T =75) was set as population of the survey.
Sampling
In order to assure the participation of a representative number of individuals satisfying the main prerequisite of being holder of the MA Degree as aforementioned, sampling was carried out using a dual invitation system. In the first run, 52 degree holders, for whom the author of this article had been Tutor during their studies, were contacted via e-mail and invited to participate in the survey. The second approach was an open invitation through the site for German Teachers in Greece vii , where every interested HOU graduate of this program was invited to request an access address to the online questionnaire.
All requests rendered through the second approach were automatically checked against a student database, reassuring that all participants were graduates of the Post Degree viii program of the HOU, thus minimizing the possibility of unauthorized respondents. Anonymity was secured through automated response messages which were generated by the online emailing system provided by the Greek School Network ix and Gmail
©
. No further back-tracking was carried out. Since the entire sampling process was based on anonymity, the final accumulation of respondents cannot be distinguished into "convenience" and "random" samples (Wilkinson, 1999) , because a recognition of the origin of the responses was not an aim of the study, nor had there been any filing of participation requests. Therefore, all eligible responses were treated as being part of a random sample.The final sample accumulated through the proceedings described, reached 18 responses (n R =18), forming 3% of the total population of HOU German Language Teacher PD program graduates.
As regards the total population for the time period specified, n R =8 survey responses, totaling to a ratio of r S =11% of the case study population n T (graduation and dissertation posting between 2012 and 2013) were filtered out of the total questionnaire submissions. Therefore, the sample accumulated was regarded as being representative (Nulty, 2008) for the time period being analyzed, even though the total size of the sample of n R cannot be regarded as sufficient for a generalized deduction of response outcomes (for n P =552 MA holders) (Zeppos, 2014) , the questionnaire included a total of 22 items, divided into four main categories, as described below.
Variables
Demographic data concerning age, gender, participation and completion of the PD studies was collected using constant variables. Data concerning the initial statements of attitude towards inaugurating distance learning was collected through three sets of genuine Likert-scale items investigating respective aspects of choice reasoning. These sets were categorized as time, location, scientific learning and ICT knowledge, which also make up the four main categories of this survey. Finally, data about the actual rate of satisfaction concerning the distance learning experience was collected using the same sets of categorized items, measuring actual satisfaction levels utilizing genuine Likertscale attitude levels supplemented by open-ended questions.
The variables described
xi and used in the questionnaire aimed at supplementing earlier surveys conducted xii and aimed at establishing student satisfaction on blended distance and e-learning experiences, connoted by expectations and study outcomes as questioned in the problem statement of this paper.
Each variable was assigned a five point attitude scale, describing the level of agreement of each respondent to the item in question. In order to avoid recursive responses, the four item categories were set up to provide different ranges. So, while in the first and second category the Likert-items were attributed the values 1 through 5, where value "1" depicted "totally disagree" and value "5" attributed "totally agree", the same items were used in the third category offering Likert attitude agreement anchors 1 through 5, where value "1" denoted "absolutely positive" and value "5" stood for "absolutely negative". The proposed values attributed to each item formed a system of validation, as 
Instrument and Procedure
The survey was entirely carried out online. For this, the online survey tool limesurvey 1.92+ xiv (Build 120919) was published on the web space of the author of this paper. A specific time span for conducting the survey was set, which lasted for 15 days after initial invitation to the first-run respondents. The tool was set up to allow only one response per IP-number, thus preventing double submissions from the same computer station.
The instrument had a continuous online presence of the survey during the entire survey period, since it was located on a 24/7 web-server. The questionnaire was presented in Greek and an automatic storing system was implemented to securely deposit completed questionnaires on the web. Each response was assigned a serial number in order to facilitate recognition of response items and series. Finally, the data submitted was then analyzed with spreadsheets in Windows Excel Three respondents (37.5%) state that DL was the main reason which attracted their attendance (variable p1_1), while two respondents (25%) agree to this "a lot". One respondent respectively for each scale point (12.25% each) replies that they either simply, very little or not at all agree with this reasoning.
Main distribution around the midpoint suggests a tendency towards the positive attitude, since 62.5% tend to a positive response, while 25% tend toward negative, 12.5% being the actual mid-point.
Going into more detail of the Likert-attitude scale, five respondents (62.5%) mention part-time attendance (variable p1_2) as a reason for pursuing the DL course, while one participant (12.5%) states the mid-point and the remaining two (25%) do not agree with this justification. Main distribution around the mid-point shows a definite tendency towards the positive anchor.
Further down the item logic, four responses (50%) are set to "totally agree" for the freedom of time management, which the DLM would offer to prospective students (variable p1_3). Interestingly, two respondents (25%) place themselves next to the mid-point towards the positive anchor, while the remaining two (25%) towards the negative anchor. There is no response either for the mid-point or the negative anchor itself.
Finally, relief of time pressure (variable p1_4) is considered as a main reasoning for just two respondents (25%), while three responses (37.5%) place themselves on the "mostly agree" scale. For each of the remaining three points of reasoning there is one respective answer, offering 12.5% for each attitude point, totaling to 37.5%. Main distribution around the mid-point suggests that there is tendency towards the positive anchor, reaching 62.5%, while a smaller trend seems to exist towards the negative anchor summing up to 25%. Merely 12.5% appear on the actual mid-point.
A positive expectation for attending the blended DL course emerge through the provision of the nature of blended learning that commuting to the University or meeting points is drastically reduced (variable p4_1), since five (62.5%) out of eight responses totally agree with this feature. One respondent (12.5%) places herself on the mid-point, while the remaining two (25%) state that they do not agree at all with this as a reason for attending the blended DL courses. Finally, the same low expectation can be found as regards the expansion of ICT software use which would be correlated with further theoretical knowledge (variable p7_3). In detail, two respondents (25%) state no expectation at all, while 62.5% (five respondents) had little expectations on this subject. One response only (12.5%) is listed as having had great expectation to gain further ICT knowledge in order to use respective educational software.
Post-attendance assessment
The same series of assessment and validation questions rendered in the first part of the questionnaire (p1_1 through p7_3) was issued in the second part (q1_1 through q1_10), investigating post-study assessment and viewpoint of the graduates after completion of their distance learning experience.
The attitude scale values mentioned in this section of the questionnaire were set up in reverse order, i.e. value 1 of the first section (questions p1_1 through p1_7 Likert-type) corresponded to value 5 of the second section (q1_1 through q1_10 Likert-type). An overview of the responses collected, in reverse order of rendered variable values, is depicted in Error! Reference source not found.
Figure: 2 Absolute frequency of variables q1_1 through q1_10
The following description of the values collected in the questionnaire depicts the initial value order, while the discussion of the findings following will use the reversed order of the respective values.
Responding to the first recurring assessment item, 37.5% (three respondents) state that they did not feel attracted by the DLM offered through the PD program (variable q1_1). One respondent (12.5%) states that her expectations for the PD program due to its DLM were satisfied, while 4 respondents state either total or most agreement (25% each, 2 respondents respectively) to being attracted to the program for its DLM. Main distribution of the responses shows equal tendency towards the two outbound anchors, since there is no mid-point response.
A total of 37.5% (3 responses) totally agree to the ease of part-time attendance offered by the DLM (variable q1_2), while 12.5% (1 response) mentions that she mostly agrees. One participant states the mid-point value, agreeing to the reasoning while another 37.5% (3 responses) state that part-time attendance did not support their PD studies.
Further investigation into the reasoning for attendance of the program (variable q1_3) reveals that two respondents (25%) assess freedom of time management as positive, while one respondent (12.5%) states main agreement to this factor. Three responses (37.5%) state that they were hardly satisfied by the freedom of time management, while another 25% (two responses) chose dissatisfaction concerning this feature of the program. Main distribution towards the negative anchor with 62.5% of the responses being next to the "not at all" anchor describes dissatisfaction of time management freedom offered by the DLM.
Finally, an equal distribution of assessment aspects is given for the relief of time pressure (variable q1_4), since two respondents for each value state their agreement. In detail, there are two respondents each for value "very good", "good", "almost good" and "dissatisfied". Interestingly, there is no response to the absolute satisfaction, thus forming a main distribution of 50% towards the negative anchor, while only 25% stand towards the positive anchor, without though offering total satisfaction. Two of the responses (25%) are positioned on the mid-point, stating relative neutrality.
Assessment concerning the need to commute to the University or student-meeting sites (variable q1_5) reveals a mixed status for the sample population. In detail, two respondents (25%) disclose total satisfaction on the fact that DLM allowed them to minimize their commuting, while three (37%) mention being very satisfied. One respondent (12.5%) places herself on the mid-point, stating average satisfaction while there is one (12.5%) response that satisfaction was not generally reached. 
DISCUSSION AND COMPARISONS
In order to discuss the attitude of graduates of the German Language PD program of the HOU, a cross tabulation of the rendered Likert-items described above was carried out. A graphical depiction of this cross tabulation can be seen in Figure: 3, while numerical outlines are shown in Table: 1, Table: 2 and   Table: 3.
Figure: 3 Cross-references of variables p1_1 through q1_10
As set out previously, the first section of the questionnaire (variables p1_1 through p7_3) used Likert-scale items valuing from "1" through "5", value "1" being the outmost negative and value "5" the outmost positive anchor. The second part (variables q1_1 through q1_10) reversed these values, so that the frequencies, value "1" being the former outmost positive and value "5" the former outmost negative anchor for the second recursive set, would now depict assessment in the same order of rank as initially set in the first set of the questions.
In the following, this cross tabulation will be described in brief, allowing for the deduction of conclusions regarding the attitude formed towards the blended DLM offered by the HOU for German as a Foreign Language. As shown in Table: 1, tendency variations occurred in almost all submitted values for the first set of variables concerning issues of time and distance learning organization regarding the PD studies at the HOU.
In detail, the relatively positive expectation expressed in variable p1_1 (62.5%) slightly shifted towards the negative anchor, since one respondent (12.5%) from the absolute positive anchor (value 5) and the one mid-point response (12.5%) finally assessed their experience negatively, rendering a total of 50% towards the negative anchor with no mid-point. Similar modifications can be monitored for variable p1_2, where the rather positive expectation of part-time attendance shifted towards the negative anchor, since two more responses (37.5% in total) assessed this feature as a negative experience, while one response (12.5%) drifted from "almost agree" to "almost disagree". Likewise, the expectation of variable p1_3 regarding time organization according to personal needs was not met, since two (25%,) of the respondents changed their final assessment to absolute disagreement and one (12.5%, total 25%) respondent moved from "mostly agree" to "mostly disagree". Finally, relief of time pressure, as expected by the respondents to be one of the main positive features of their blended learning experience, received a rather negative assessment, since no respondent claimed to be satisfied with this feature, while there was an increase of dissatisfied evaluation by one for each negative value except the midpoint, which proposed an increase of 12.5% for each value.
The overall assessment seems to be that the graduates of the blended DLM program evaluated their distance learning experience negatively, modifying their initial expectations towards the negative anchor, regarding time and organization issues as a feature of distance learning ease of use of the program. Table: 2 shows, the aspired benefits in terms of need of commuting due to the DLM offered seem not to have been met, since the former 62.5% of positive expectations were distributed rather unevenly to the remaining assessment values.
As the fluctuation of responses show in
In detail, three responses (37.5%) altered their positive expectation towards the more negative, increasing the initial zero answers to three (37.5%). Another interesting change can be monitored between the absolute negative anchor and the relative negative anchor, since one response (12.5%) moved towards the positive, leaving one response at the original assessment.
The second item investigated, which concerned the benefit of ICT knowledge and whether it would offer further studying techniques in conjunction with DLM showed an interesting tendency towards the negative, since the initial one negative answer (12.5%) turns out to have increased to three answers (37.5%) after completion of the studies, showing a distinct disappointment of this expectation. This tendency is even more strengthened by the fact that the former mid-point value of 2 responses (25%) moved towards the negative outmost anchor, also strengthened by one more of the former positive responses. A total of five responses (62.5%) now ranged towards the negative anchor, while merely three responses (37.5%) remained on the positive axis. The mid-point was totally eliminated. The same happened to the expectations regarding distance researching and the use of open libraries through the DLM. Here, the positive anchor weakened, since three (37.5%, n R =8) out of four former positive answers migrated towards more neutral or negative assessment, strengthening the tendency towards the mid-point on the positive side, while another one response (12.5%) moved from the outmost negative anchor towards the mid-point by one. The overall tendency of the shift in this set of questions seems to be towards the negative anchor, depicting a slight disapproval of the ostensible benefits concerning accommodation of localization offered by the DLM, where the mid-point factor seems to be rather stable.
This indicates a general attitude ranging from indifferent toward negative, which obviously disapproves the actual results of the feature offered by the DLM.
Finally, the overall negative expectations of the respondents concerning further ICT knowledge obtained through the blended DLM seems to have had a slight decline after conclusion of the blended studies, as can be seen in Table: 3.
In detail, although there is no change in frequency of the absolute positive attitude, where the response remains at 12.5%.
A slight change of 12.5% can be monitored in the second negative value, which obviously has moved from the second positive value "mostly agree".
Another 12.5% (one response) moved to the outmost negative value, thus aggregating six responses (62.5%) towards the negative anchor, improving the initial negative expectation value by one (12.5%), while the overall positive expectation rate of 12.5% next to the mid-point shows an increase by 12.5% towards the mid-point, totaling to 25%.
The same fluctuation can be seen as far as the widening of knowledge for the use of ICT software in the classroom is concerned.
Here, the initial 7 responses (87.5%) of the general negative position have been reduced to five responses, while there seems to be a shift towards the mid-point and the further positive anchor, although no absolute positive response can be marked.
On the contrary, a change between the two negative values is very obvious for the use of ICT knowledge for further theoretical use, even though the overall percentage of 37.5% remained for the negative side of the Likert-type-scale.
In detail, the initial absolute negative anchor increased by one response, while two moved from the second negative value, distributed evenly between the mid-point and the second positive value "mostly agree".
The outmost positive response remained unchanged. The overall impression is that the expectation of the distance students as regards the ICT knowledge for further studies had a slight improvement, although the overall impression remained rather negative. 
Verbal Descriptors Validating Similar Studies
The survey contained a section of verbal assessment (questions q4_1 through q4_4) supplementing the Likert and Likert-type data gathered as described above. These questions were added to investigate similar research work done in previous studies, which focused on the DLM programs offered by the HOU for English and French language teachers xv . The verbal assessments produced a variety of estimations regarding the overall results of the DLM for German language teachers. Of the eight respondents fulfilling the initial prerequisites as described above, four (50%, n R =8) rendered answers to the aforementioned items.
From these answers, the general experience in cooperation with the HOU staff, tutors and material seems to generally be valued as "mostly satisfying" since three out of four answers state a mostly satisfied cooperation, while only one respondent stated dissatisfied with cooperation issues. These finding confirm respective findings in a study by Shen (2009) referring to student-staff and student-material relations.
One mention concerning the teaching material was denoted, which describes the material as overcome and in need of revision, as has also been remarked in studies of the HOU PD programs for both German ( Could it not be that differentiated aspects and estimates of the graduates could be revealed, since the small number of survey subjects, which cannot be considered to be representative for the overall PD graduates' population, show discrete negative tendencies in the overall assessment of the program's features, thus allowing for reservation towards the picture being implied in this sample?
As stated by some of the participating subjects, the actual Master's Degree is being used both for further educational needs and monetary benefit. The MA Degree seems to represent some meta-value of post-degree education offering a wide range of supplementary specialized knowledge in the field of pedagogy and didactics of German as a foreign language, leading to some practical implementation of ICT-knowledge in the classroom or to further specialization and academic progress. A positive assessment can also be seen as regards the use and deepening of ICT knowledge correlating with further studies as well as in-the-field-use, since responses on this issue seem to have a positive tendency. A better implication, though, and use of ICT seems to be the missing point which would need further research, taking under consideration that: Likert-five-point-scale
